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Thxs document reports the findings of a process 
evaluation of the Saginay, Michigan Early Childhood Education 
Preschool program for 4 -year-olds at risk of academic failure. As of 
January, 1992, a total of 292 pupils were attending the program at 9 
sites. The goal of the program is to enable 4-year-olds to develop 
school readiness skills. Program components include children s 
cognitive, psychomotor, and affective development; parent and 
community participation; curriculum; and staff development. The 
process evaluation consisted of on-site observations of all nine 
classrooms and the use of an activity observation checklist and 
language observation instrument. Observations revealed that: (1) 
activities to meet the program's daily objectives took place in all 
classrooms; (2) a record of parent participation was maintained in 
all classrooms; (3) labels were placed on objects throughout the 
classrooms to assist in word recognition; and (4) teachers employed 
language enhancement techniques. Overall, the program was operating 
as planned. Suggestions for improving some areas of the program are 
offered. Appendixes include a list of program participants, a list of 
objectives for each of the program's component areas, copies of the 
activity checklist and language observation instrument, ana a table 
listing teachers* use of language enhancement techniques. (BC) 
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INTRODUCTION 



This is the fourth year Che School District of the City of Saginaw has 
operated a state funded preki ndergarten program for "at risk" four year old 
children. The District has operated for the past twenty-two years a federally 
funded (Chapter 1 of the Educational Consolidation and Improvement Act) pre- 
kindergarten program for children coming from the inner city. Thus, Saginaw 
is no stranger to preki ndergarten programming and the two programs are essen- 
tially the same except for funding source and the process to identify eligible 
four year olds. 

The factors which place four year olds "at risk" of becoming educa- 
tionally disadvantaged are essential to the identification of those to be 
included in the Michigan Early Childhood Education Preschool (MECEP) program. 
Four year olds selected for participation in MECEP must have shown one or more 
of the following "at risk" factors: 

Score of 18 or less on the 27 item Preki ndergarten Readin ess 
S creening Device (PRSD) ; low birth weight; developmentally immature; 
long-term or chronic illness; diagnosed handicapping condition 
(mainstreamed); language deficiency or immaturity; non-English or 
limited English speaking household; family history of low school 
achievement or dropout; low parental/sibling educational attain- 
ment or illiteracy; single parent; unemployed parent /parents ; 
low family income; parental loss by divorce or death; teenage 
parent; and housing in rural or segregated area.* 



* From |991-92 Grant Application For: The Michigan Earlv Childhood Progran, page 7 with 
criteria of PRSD for developmentally immature. 
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An accounting of Chi. year'* HE CEP participants shows that as of January 
24, 1992 a total of 292 pupils were attending one of nine sites (see Appendix 
A for detai Is) • 

The MECEP operated at nine elementary sites: Fuerbringer, Herig, Jero.se, 
Kempton (p.*. „„ ly ,, Longstreet (a.m. only), Merrill Par*, John Moore/First 
Presbyterian, Webber (a.m. onl y, and Zi Iwaukee (a.n,. only). There were eight 
MECEP sites last year. 

The MECEP program is based upon the Piagetian concept that a child best 
develops intellectually in a stimulating environment. Preschoolers are pro- 
vided with a „ environment in which they receive positive reinforcement for 
reaching out, experimenting, seeking, and attaining new knowledge. Free and 
structured experimentation with common objects provide learners with informa- 
tion and a repertoire of actions on objects that enabte them to explore the 
properties of unfamiliar things. Manipulative material, provide children with 
many problem-solving developmental activities. The daily schedule includes 
experience, in the areas of affective, fine and gross motor skills, physical 
and social knowledge, and parent participation. 

Language and concept development is constantly encouraged and reinforced. 
The school environment is characterised by: consistency, behavior modifi- 
cation, interest centers, decision-making on the part of the students, and 
pupil participation with freedom and responsibility. 

The overall goal of the program is to provide four year olds with an 
environment that will enable them to develop school readiness ski,,,. There 
are seven program component areas: cognitive, psychomotor, affective, parent 
participation/education, curriculum, staff development, and community 
collaboration/participation component, (see Appendix B for the objectives in 
each component). 
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PROCEDURES FOR PROCESS EVALOATIOH 

A process evaluation involves monitoring a program throughout the year to 
determine if the program is being implemented as planned. This makes it 
possible to identify strengths and weaknesses that might influence program 
outcomes. For this program the process evaluation was accomplished by means 
of an on-site observation of all classrooms by the evaluators. 

The observation instrument (see Appendix C for copy) was designed jointly 
by an evaluator and program supervisor. The checklist portion of the 
instrument dealt with the cognitive, psychomotor, and parent participation/ed- 
ucation components of the HE CEP program. The two questions that follow the 
checklist centered upon language development related to objects/shelves 
labeled in the room and teacher behaviors to increase language production of 
pupils for each 30 minute block of time during the half-day observation. 



9 

ERIC 



8 

3 



I 



PRESENTATION AMD ANALYSIS Or PROCESS DATA 

Half-day observations were conducted by four program evaluates. AU 
prekindergarten teachers were observed. The MECEP Program A „ ; „ ;r „ n „... 
vatic Checklist and Associated Uan r „a P e Observation T-.ee.-..> < 9ee Appe „ dil 
O was the instrument used for the observations. The primary £ocu9 of the 
observations was to determine if program activities related directly t0 
cognitive, psychomotor, and parent participation/education product objectives 
-ere being provided. The other focus of the observations was the two language 
observations! items related to label, on objects/shelves and language pro- 
duction/enhancement technics employed by the preschool teachers. Classrooms 
were observed between January 7-30, 1992. 

The evaluator, spent an average of 1 56. 1 minutes of a maximum of |« 
possible minutes observing in each classroom. There were between U to .9 
pupils in attendance per classroom observed with the modal number of children 
being l7 . sight of the nine (88 .,., _ parent ^^.^ ^ 

and one room had lacked a parent helping the classroom teacher and aide. 
The tabulated results are presented below. 

Cognitive, Psychomotor, „ tmM Pnrticioation/gd..-^.., ^ „..,.. 

The first two pages of the observation instrument dealt specifically „i th 
objectives ,-, 6 . The results of the observation related to these cognitive, 
psychomotor, and parent participation/education objectives are presented in 
Table 1 below. 



I I 



TABLE 1. NUMBER AND PERCENT OF MECEP PREEIITOERGARTEN ACTIVITIES OBSERVED 
DURING JANUARY, 1992 CLASSROOM OBSERVATIONS. 



Objective 



2 

3 

3A 



5 

6 



8 
9 

10 

1 1 

12 

13 
14-16 



Activi ty 



Properties of Object; i.e., shape, 
color, hardness (five senses)* 

Social Knowledge (i.e., work roles) 

Grouping and Regrouping (i.e., 
classi f ication) * 

One-to-One Comparison (i.e., matching, 
pouring, getting coats, rearranging 
collections) [Subskill of 3] 

Transitive Relations (i.e., length, 
height, weight, shades, hardness) 

Temporal Ordering of Events 
Expressive Language: Labeling (i.e., 
will name various objects in room, 
in a picture, etc.) 

Expressive Language: Mean Length of 
Utterance (i.e., encourage, complete- 
ness of sentences, length, etc.) 

Expressive Language: Semantics 
(i.e., descriptors, modifiers, etc.) 

Expressive Language: Plot Extension 
(i.e., predictions, cause and effect, 
conclusi ons) 

Eye-Hand Coordination (Gross and 
Fine Motor and Manipulative)* 

Linear Order (i.e., straight 
lines, counting) 

Copying Specific Shapes (*.e., 
cutting, pantomime, drawing) 

Gross Motor Coordination* 

Record of Parental Participation 
Being Maintained 



Number and Percent of 
Teachers (N»9) 
Conducting Each Activity 
# % 



8 
9 



9 
9 



8 
8 

9 

9 

9 

9 
9 



100.0 

88.9 

100.0** 

100.0 

88.9 

100.0 
100.0 

77.8 

88.9 
88.9 

100.0 

100.0 

100.0 

100. 0 
100.0 



*Tnese activities are to take place daily in all classrooms. 
**Activities for this objective were those that required classification on one 
criterion and then using the sa*» objects and shifting to a seccarf criterion. 
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As can be seen in Table 1 above, the following points can be nude: 

• The activities that were to take place on a daily basis 
^e^Us 1 !^;. 3 ' l °' ^ U) « 

• AH classrooms UOOZ) carried out activities during 

he observations related to objectives 1, 3, 3A, 5? 6 

IrH ' I \ s' 0t Chese only objectives 1 (prop- 
erties of objects), 3 (grouping and regrouping), ? 0 

we're 6 '^ ifie°d rd - na ^° n) ' ^ 13 (gr0SS ^ Ordination) 

" ! P ?" C i ed . lB the P rQ 8 r ^ description as occurring 
on a daily basis as the observations verified. 

• °*/I' e i r !: niainin8 co 8 nitiv e and psychomotor activities 
all Had better than three-fourths of the time occur" 

88 « 12 t^^-^ 8 *' *' *' and 9 bein ^ ob — ed 

MnS? ? u Ch3rtS WaS obs "ved in all nine 

(1002) of the MECEP teachers' classrooms. 

Language Develop ranr 

The MECEP Prekindergarten program also has , SCrong on 
increasing la nguage production of preschool as well as displaying words 
throughout the el...,— to generate interest in and reco S nition of words and 
concepts. The u . t tw0 itMS of the observat . on . n9trunent specjficauy 

with these issues. The items and the observational findings related to each 
are presented be!ow. Following these findings a short discussion win nigh- 
light the main conclusions stemming from a review of each. 
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Findings Related to Laofiuage Items. 

1A. Are labels posted on objects throughout the classroom' 
Number Percent 



No 

Yes 



0 
9 



0.0 
10U.0 



Common Set of 2 5 Labels Poste d 

• Chalkboard 

• Clock 

• Cupboard 

• Door 

• Record player 

• Refrigerator 

• Table 

• Blocks 

• BoiUs 

• Chai r 

• Desk 

• Heater 

• Housekeeping 

• Puzzles 

• Window 

• Flag 

• Painting 

• Sand table 

• Science 

• Si-.* 

• Bathroom 

• Lights 

• Closet 

• Truck 

• Work bench 

Additional Labels Posted 

• Calendar 

• File cabinet 

• Fish tank (aquarium) 

• Telephone 

• Writing center (table) 
» Bookcase (shelf) 

• Cabinet 

• Light switch 

• Octons 

• Paper towels 

• Pattern(ing) blocks 

• Reading center 

• Speaker 



Frequency 

9 

9 

9 

9 

9 

9 

9 

8 

8 

8 

8 

8 

8 

8 

8 

7 

7 

7 

7 

7 

6 

6 

5 

5 

2 

Frequency 

3 

3 

3 

3 

3 

2 

2 

2 

2 

2 

2 

2 

2 
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• Each of the following labels were posted in a single 
classroom: mailbox, rice, teacher's desk, rabb tf 
stove, mirror, water, fish net, days in school, lick 
bed, our work, North board, snow, s „ eet potato , 
celery, avocado, doll corner, stroller, piano, East 
wall, scrap paper, blinds, shapes, South wall wall, 
number peg set, rectangle, sorting bears, circle, 
square, wooden animals, unifix cubes, number puzzles, 

IZll Ik! S 8 *' COl ° r CUb63 ' ma 8«^ic shapes, 

small shape sorter, sort and fit shapes, buildin* 

squares, pegs, peg boards, fruit puzzles, rubber band, 

attrfbute s e ec ea h 8 ' ^ ^ C °^ th " "be- 

attribute set, hamster, homework, vegetables, return 

homework, days of thi> wo«»k „i:,m„ , 
blocks i,w ki , ? 7* pliable People, wooden 

blocks, Lak blocks, color/shape abacus, quiet area, 
rna h area shelf, art supplies, snack supplies, Duilo 

wa y ° ri fi„ e b l1:' Uned r PCr ' P»P«" »th their' 

way, tine motor mainpulatives. 

1B ' lllnuZ " e Ubelled ch,!Ck the that »"< —crib* thi s 



2. 



Number Percent 

1 22.2 
* 44.4 
4 44.4 



Picture labels on shelves storing items 
Word labels on shelves storing items 
Picture and word labels on shelves storing items 

Tally the number of times the f a1 i 

The sixth block of time was excluded because of variations 
n length of this last tme block. The actaafnunoer T 
time, language production/enhancement techniques were 
employed by site can be found in Appendix D. 
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TABLE 2 AVERAGE NUMBER OF TIMES TEACHERS EMPLOYED EACH LANGUAGE 
SoDHCTION^NHANCEMENT TECHNIQUE BY TIME PERIOD AMD TOTAL 

CLASSROOM OBSERVATION. 




ME3. IXHEST AMD HIGHEST MDCER OF TDCS A 1EMH& EMPIXMED ^^^^^JJj^"'"*^ n *^ 
ENffittKSfSlI I&C9OQ0S BY TDK PERIOD AID TOBNL OASS8D0H OBSERVATION. 
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Observatio nal Suaaary of Lan S uafig Tt Ma 

A study of the language development data presented above identifi 
number of possible major findings. These findings include the following: 

* f-h 1 ° f the classrooras Posted seven of the 25 
(28.0*) common labels. These labels were the following: 
chalkboard, clock, cupboard, door, record player, 
refrigerator, and table. 

• Less than a majority of the classrooms (44. k%) 
consistently employ both pictures and labels 
on shelves where various objects are stored 
for classroom activities. 

. Jeachers employed a variety of language production/ 
enhancement techniques to encourage children to talk 
more. Some interesting points relative to these 
techniques included: 

- Closed-ended questions are used approximate ly 
blZ of the time while open-ended questions 
are used approximately 39? of the time. 

Restatement with extension accounted for 
approximately 392 and restatement of the 
exact statement accounted for the remain- 
ing 61% of all restatements of student 
produced responses by preschool teachers. 

- There was a wide variation between teachers 
in the frequency with which they employed 
language production/enhancement techniques 
(i.e., low total of 138 and high total of 
556) for complete details, see Appendix D. 
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SUMMARY 



The Michigan Early Childhood Education Preschool (MECEP) program operated 
in nine buildings. This is the fourth year the School District of the City of 
Saginaw has operated the state funded MECEP program for "at risk" four year 
old children. As of the end of January, 1992 the program was serving 292 
pupils based on various "at risk" factors (see Appendix A for counts by 
bui Iding) • 

The process evaluation activities consisted of an on-site half-day class- 
room observation in one classroom for each MECEP teacher. The observation 
instrument focused on cognitive, psychomotor, parent participation/education, 
and language development activities in the classrooms. 

The observations of the classrooms revealed the following: 1) activities 
to meet the objectives which are proposed to occur daily were taking place in 
all classrooms; 2) a record of parent participation was being maintained in 
all five of the classroom sites; 3) labels were posted on objects throughout 
the classrooms to assist in word recognition, however, more work is necessary 
to maintain the use of the common set of 25 identified this year; and 4) 
teachers were employing language production/enhancement techniques but with 
wide variation in frequency across sites. 

Overall, the pro-am is operati ng as planned, however, there are some 
areas that can be inpvuved. Therefore, the following section presents 
recommendations which will help refine Saginaw's „r*< nd*rgarten program. 
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RECOMMENDATIONS 



Based upon the results of the on-site classroom observations and a review 
of the ME CEP proposal, the following recommendations are suggested to improve 
Che operation of the Prekindergarten program in the future. 

• Purchase the necessary items for the common set of 25 
labels for teachers to use to name objects in their 
rooms so there will be more consistency between sites. 

daily »«»P«ction of the posting of labels by the 
\TTlTce? 3ide lS neCe " ar * Co ens «~ 'hey remain 

• ^teW e 61/3 n Q> V ^T-" ^ questions (approxi- 
mately 61/39) seems fair, however, the past leV el of 55/45 

hTfL m0re ^T" 3 * 1 *' te on how to increase 

the frequency of use of open-ended questions may be 
warranted • J 

• Because of the frequent turnover of staff, possible 
expansion of the program in the future, an d the in- 
creasing sophistication of the preschool program, a 
more intensive/specific inservice training program 
needs to be developed so new staff can become qufckly 
knowledgeable about common daily preschool practices 

the/thf ' " titne d ° eS ° 0t Perrait to do this, 

then the program may not meet its fullest potential! 
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APPENDIX A 



MS CEP PARTICIPANTS BY BUILDING AS OF 
JANUARY 24, 1992 



Fuerbringer 35 

Herig 72 

Jerome 34 

Kemp ton 16 

Longs treet 20 

Merrill Park 37 

John Moore/First Presbyterian 39 

Webber El. 19 

Zilwaukee 20 



TOTAL 292 
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APPEBDIX B 



Cotnponont: Csonltioo 



ObjMttvta 

1. Pny§le*1 
Knowlodgo 



2. Social Knowlodgo 



3. KftOWlOdOOt 

Cla**1f1eat1oa| 



4. 



logic*? - 

Ptathaaatict 

Satiation 



S. 



Spatlo-tonporal 

Structure of 
Tie* 



Aotivltiee to 
Accomplish 
Obloctima 

Faeliag aetlwltlaa 
Parry and othar 
taxtore toys 
May dough 
SnolHng and han- 
dling vegetables 

Held trips 

m« 

Visitors 
> tela slaying 
ml para la root 

• Gale*— blocks 



Beginning and 
Ending 0*1— 

Septeobor J, 2991 
Juno 12, 1992 



NanM/TIUs) of 
for IaplsBsjattttcm 
Taachar, A10a 



Saptaobor J# 1991 
Jane 22_ 2*92 



Taachar, Aids 



Saptoooor J # 1991 
June 11, 1992 



TaacHar, Aids 



- Sire 

- Tartar* 

• Tom 

- Utility 

- Sooll 

- Tasta 

- Caloodsr 

- Sorting 

- Length 

- height 

- height 

• Shedos of color 



Mothod Uaed 
to Eveiuet* 
Activity 

of tha pupils alii 
(respond eorroctly to 
\l of 3 Itaos ra la tad to 
hyslcal tnowladgo on 
PK SORT. 



of too pupils «11T 
corractly to at 
laost 3 of 4 Itaos 
alatad to social know- 
ladgo on PK SWT. 



of tha pupils «1l' 
ecessfully apply twc 
crltarlo for aortmg: 
>lor and/or fona on 
PK SORT. 



Saptoooor 3, 1991 
*** 11,' 1992 



Teacher, A1do 



m of tha pm»ils will 
mr at laait 1 of 2 
ilatad Itan on H SORT 



Caisanalra rods 
Hoc* tewar Midi! 
Tartar* activities 



toll 



tola playing 
Selooo 
Cilandar 



Saptaaber 3, 1991 
Juno 2i; 1991 



Taachar, A1do 



of tha pi*"* win 
. _ eorroctly to at 
boost 50t of t*o ralata 
11 tan on PK MOT. 



APPKHDIX B 



Cotnponont: 



saggg *t.i 



6. 



Objoottvo o 

Expressive 
Language: 
Labeling 



7. 



Expressive 
Lenguage: 
ttan Length 
of Utteranco 



9. Expressive 
Lenguage: 
Seaantlcs 



9. 



Expressive 
Language: 



Expansion 



10. F1nt Motor 

Coordination 



Aettvlttm to 
AoooaptUh 
Objaotiroo 

*aa1e§ pictures 
1a storyeoot 
■aalep, 1taa* fn 
cattle gw 
"aartaa, objects fn 



- Peeing 4 torn in 
class reoa 

- Teg pictures 

• Retelling of story 

- Expounding cMld's 
Mntwn (f»§« a 
•pple— oat. epplt 
I Mt. apple-I oti 

- Flennef beard 
•tori oo 

- Language ttortoo 
• Efejttetxing 

Specifics 

- Branoatlcal etruc- 
tarof i tecs) as 

ia. put tooM. 

personal pronouns 
oo4 copula* (verb 
•to oo") 004 



- Coapletlog onfla. 
Isttd 



»l«t bttfltloor - ttdlOf OOdlOfO to 



•tori o« 

- Dreeing lafereeceo 

- Art tort 

- erltteg on boor* 

- Meger pointing 

- Folding 

- Stirring pudding 

- Fog boards 

- rami of 



twain 

Caltaaofra rods 



Beginning and 
Ending Dataa 

Septetter 3, 1991 < 
*«o U, 1992 



itla 

Paroon Reepoaalbtt 
»r Inpieaomt atlop 

Teecttr, Aldo 



3, 19911 
U, 1992 



Tooettr, Aide 



r 3, 1991* 
IX, 1992 



Teacher, Aldo 



11, 1992 



Tooettr, Aldo 



r 3, 1991\ 
11, 1992 



Tooettr, Aldo 



20 

16 



►thotf Uood 
to Evaluate 
Activity 

WI af ttt pop 111 trill . 
lobe! ot loost a objocto 
1« • plcturo M tfto 
H SORT, 



801 of ttojHtplH will 
uoo at loott 3 of 5 



ol 



to of fluency on 



n spat. 



OSS of ttt pupils will 
[ boo at Inst 2 of 5 
seeatlc oloMMts on 
I Pi SWT. 



5W ef ttt pupils will 
wo ot loost ono oloaon 
of plot extension fn 
tttlr doocrlptloa on 
I ttt PR SORT. 

|*0fof tfio pupils win 
porforo ot loost 3 of 4 
activities pa ttt Pi SORT 



APPENDIX fl 



Coraponant: 



Method Uaod 
to Evaluate 
Activity 



Objectlvea 



Activities to 
AooompUeh 
Objeotivoa 



Beginning and 
Ending Dotes 



Name/Title of 
Person Besponeible 
tot Tpulaiaantitlfin 



11. Sf«t1o-TMponl 
Knowledge: 
StructaHnf of j 
Space (Ordar) 



Sanaa— straight llw Septsaoar 



tela playing 
Hsalpelatlea of 
object (rods, blocks 
toys) 
Pastry 



3, 1991 



Juno 21, 199? 



Aids 



ait of tho pupils will 
correctly psttorn • 
topological ro1st1onsh1 
en tho PI SORT. 



CoMtfif days till 
Finger plays 
Sasr Ment 



12. Representation 
it tho Syabol 



13. Sross Motor 
Coordination 



Too Uttlo Indians 
Una drawings 

Ssad drawings 
Pspar cutting 
Cooklo cutting 
eft* clay 
•$1eea Says" 
Tracing 
Rubbing 

Rsythes 
Owelng 
Jungls fya 
Proa play activity 
Salaaca baaa 

• mta— toanllng 

• Play all 



Saptaabar J, 1991 
Juno 11, 1992 



Teacher, A1da 



6SS of the pupils nil! 
copy 3 of 4 shapes on t 
PK SORT. 



r 3, J 991 
11, .1992 



Teschor. Aids 



80S ef tho pupils trill 
ceaplste st issst 3 of 
ts. 
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Component: Afgsctfse 



Objectives 

1A« Preference 

Vstue Tascter 



IS. Self-control 



16. Posltlvo Pear 
Interaction 



17. Initiate* 
activities 



18. Positive tor* 



11. Curiosity 



IP. Creativity 



Aottvitlo* to 
Accooplieh 
Objeotlvoo 

One to out relation, 
snip vftt m adult 
Saaklaa adult as 



- Coaslsteat class- 



laaer control— 
freedeo sad respon- 
sibility 

Snaring, selecting 
partners, inltlat- 
1af actlvltfas with 
otters 



Positive reinforce- 



BegimUng and 
Ending Dates 

Saptoeter 3, 1991 
*«• 11, 1992 



faaa/TiUo 
f H*tpc«uible 
tor Implemen tation 

Teeeoer, A1«t 



Septeaber .J*. 1 99 J 
June 11, 1993 



Teacher, Af as 



II, J 997 



Toacter, Aids 



Contlaaas vita 
task 



- Quastloas. explores 



Different ways to 
approach a task 



r J, 1991 
II 0 1992 



Toacter, Aids 



ir J, 2994 
Ana II, 1992 



Toacter, Aide 



Sspteater 3, J 991 

*«• II, 2992 



Toacter, Aid* 



Saptaater 3, 1991 
Juno 11, 1992 



Toacter, Aldo 



■thod Used 
to Evaluate 
Activity 

•re- to post- tost 
Increase* win average . 
m or sera on relevant 
Affective Rating Scale 
(Alt) 1toes. 

•re- to pott- tat t 
Increass* ofll svone* 
201 or eors on relevant 
Affective Rating Seal* 
(APJ) 11 



{■re- to post-tost 
llacreasaa trill average 
|2W or aero on relevant 
{Affective Rating Seals 
j(AAS) ftaaa. 

JPns- to post- test 
llncreesss will average 
1201 or won on ralovsnt 
(Affective Rating Scale 
(AW) Hm. 

jPra- to post- tat t 
|fncreases will averaga 
1201 or asre so ralovsnt 
{Affective Rating Scala 
(AIS) Iteo*. 

JPra- to post- tat t 
llncraasss irill evsrag* 
{201 or aor* on ralavsnt 
Iffactlv* Rating Scala " 
|(AAS) itea*. 

to pott*ta«t 
{Increases «111 evtrago 
er atre on rslavsnt 
tffactlvo Rating Scala 
(AP4) Item. 
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Component: 



Objactivaa 



II. Paruat rirtl- 
clpatlon 



22. Parant Education 



Friday UNtlitfi 



23. Parant Education 



tort Aetlvltla i 



AotlVttlM tO 

Accomplish 
Objaetira 



Beginning and 
Ending Datto 



Paranta to 
aapactad ta halp out 
la tho claasrooa or 
on flald tiipt at 
laait one* par aonth. 



Stptaanor 3, 299L 
*aa 12* 1992 



Friday «raat/ch11d 
■anting Mill to to1d| 
at laast onco par 
aoata covarinf laarw- j 
attlvltloa of tto 
oatt nont* aad what 
1i plaiwad 1a tho 
futura aad ton parant j 
can tolp ttolr child. 



r 3, 1991, 
11, 1992 



Naoa/TiUa) of 
Parson Roaponaiblo 
for IaptoMRUttoa 



« Method Uatd 
to Evaluata 
Activity 



Tascher, A1do 



Tatctar, Alda 



691 of tho faartllas alii 
partldpata 1a clasarooa 
or an flald trios four 
'.1aa» par yaar. 



I 601 of tho familial alii 
Ipartlclpata 1a parant 
lasetlaoa four tlaat par 
lyoar. 



Ivory teas aaata a 
h oaaaara aaalaaaaat 
alii to fioaa ralat- 
taf to oat of tto 
first tMrtaaa eoonl 
t1*a/psychosotor 
objoctlm. 



r 3. 1991 
11, 1992 



er|c 
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3 



Taacfwr. Aldo 



ilOS of tho faaillai alii 
leaaplota with tha child 
Ia1aa heaa actlvltlas am 
trot urn thaa to school. 
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Conponant; Curriculum 



Objoctivoo 



24. To OlUoHtn U 
brljr CMIttood 

EdUCOttfla 

CurHculw 
Cemittm 



Acttvlttw to 
AcoonpUsh 
Objaetlra 



Cwrlcolua CM UN 
aaotlagt 



Baglnnlng tnd 
Ending Data* 



fctoftor, 1991 
1992 



Nini 
Ptnon Bttpootfbto 
for loplmntttion 



»thod Uoad 
to Bvaluata 
Aotivlty 



itrloa of anting 
•«■•«•• «* products 
atwolopod. Coaofttoa 
iff 11 aott at lottt four 
I (*) tfaot oaring tho 
1 1M8-M school >ar. 



I 
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Component: Bgggl %v Co11taor»tloo/»irt1cli»tloH 



ObJtOtlVM 



IS. To ostibllsa u 
Itrly CMIdoood 
iducatloo 
Advisory 



AottvttlM to 
Aocoopttoh 



Advisory 
■votings 



ERIC 



Beginning tad 
Ending Detee 



OetoOer* 
Am . 1992 



21 



?5 



NeWtiUe of 
Pereon Beep o n s rt blo 

{flB^&^flsMtttttfttiLoSo' 



Method Used 
to Evaluate 
Activity 



lOVlOW of MOtlng 
Mdos. Advisory 
Cossrtttot will SMt at 
oast tJiroo (J) tlass 
dvHofl Urn 1M9-69 
scftool ytsr. 



I 
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Coapontnt: Stiff jgwloppf 



751 Of KG ttiff • 
•111 portlcfptto In 
W «f Ui 1nt«rvic«t 
tffonM. Monthly 
ftMnric* Mtafons will 
it •fftrvtf during ttw 
WMf school m r. 



9 

ERIC 
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ME CEP PRESCHOOL ACTIVITY 
OBSERVATION CHECKLIST 
1991-92 



Teacher's Name 
Aide's Name 
School 



Number of Preschoolers 



Observer's Name 
Date 



Length of Observation 
Number of Parents 



Product 
Objective 
Referent 

Number 



Type of Activity* 



Properties of Object; i.e., shape, 
color, hardnes - (five senses)** 



Social Knowledge (i.e., work roles) 



(Sub-Skill) 



Grouping and Regrouping (i.e., 
c lass i ficat ion)** 



Ors-to-One Comparison (i.e., 
matching, pouring, getting coats, 
rearranging collections) 



Transitive Relations (i.e., length 
heipht, weifiht, sha des T hardness) 



Temporal Ordering of Events 



Expressive Language: Labeling 
(i.e., will name various objects 
in room, in a picture, etc.) 



Check if Activity Occurred 
During Observation Period 



Example 



*Refer to tiECEP Program Examples of Preschool Activities Sheet for a detailed 

pxnlanation of the types of activities. 
*4h e se «t£ui« «K«t of -ork on physical Pledge should be part 

of the dai ly classroom activity. 

4 - Occurred 
23 ?7 
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Product 
Objective 
Referent 

Number 



8 



10 



1 1 



12 



13 



14-16 



Type of Activity* 



Expressive Language: Mean Length 
of Utterance (i.e., encourage, com- 
>leteness of sentences, length, etc. ) 

Expressive Language: Semantics 
(i.e., descriptors, modifiers, etc.) 



Expressive Language: Plot Extension 
(i.e., predictions cause and effect, 
conclusions) 



Eye-Hand Coordination (Gross and 
Fine Motor and Manipulative)** 



Linear Order (i.e., straight lines, 
counti n^) 



Copying Specific Shapes (i.e., 
cutting, pantomime, drawing) 



Gross Motor Coordination** 



Record of Parental Participation 
Being Maintained 



Check if Activity Occurred 
During Observation Period 



Occurred 



28 
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ASSOCIATED LANGUAGE OBSERVATION INSTRUMENT 

1991-92 

1. Are labels posted on objects throughout the classroom? 
tin 

If yes, please check those listed. Others {Please specify) 



No 
Yes 



work bench 

puzzles 

flag 

closet 

pai nt ing 

chalkboard 

science 

housekeeping 

cupboard 

heater 

table 

truck 

bathroom 

lights 

clock 

sand table 

s i nk 

record player 

desk 

blocks 

chair 

window 

refrigerator 

door 

books 



If shelves are labeled check the one that best describes this labeling, 
picture labels on shelves storing items 
word labels on shelves storing items 
picture and word labels on shelves storing items 



9 
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2 ' lll l L t Jl\T 1 tt e \ 0£ I™** ^ followin 8 la "^g* production techniques were 
employed by the teacher for each 30-minute period. Record the major 
learning activities during each period. 

A. First 30 minutes: 
Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer): 



Restatements of student produced responses - 
Exact statement: 



With extension: 



Major learning activities: 



26 
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Second 30 minutes: 
Questions - 

Open-ended (thought provoking); 



Closed-ended (right answer): 



Restatements of student* produced respons 
Exact statement: 



With extension: 



Major learning activities: 



APPENDIX C 



Third 30 minutes: 
Questions - 

Open-ended ( thought provok i ng) : 



Closed-ended (right answer): 



Restatements of student produced responses - 
Exact statement; 



- -,. -L 

With extension: 



Major learning activities; 



32 
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Fourth 30 minutes: 
Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer) : 



Restatements of student produced responses 
Exact statement: 



Wi th extension: 



Major learning activities: 



.73 
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Fifth 30 minutes: 
Questions - 

Open-ended (thought provoking) : 



Closed-ended (right answer); 



Restatements of student produced responses 
Exact statement: 



With extension: 



Major learning activities: 



34 
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Sixth 30 minutes: 
Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer): 



Restatements of student produced responses 
Exact statement: 



With extension: 



Major learning activities: 



31 
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HBCEP — PRESCHOOL 

Example of Preschool Activities According to 
Product and Process Objectives 



Type of Activity 



Objective 1 - 
Ph ysical Knowledg e : 
Properties of and 
Appropriate Behavior 
for Exploring Pro- 
perties of an Object 
(Shape, color, hard- 
ness — using the five 
senses* Changing 
shades, measuring 
weighing*) 



Activity Examples 



-Making apple sauce, 
soups, cookies, etc* 
-Smelling and handling 
-Fruits and vegetables 
-Sawing wood 
-Tinker toys 

-Sand paper activities 
-Feeling activities 
-Snacks — (mixtures) 
-Snow experiments 
-Bubble blowing 
-Straw' painting , 
-Furry and other texture<T 
toys 

-Fast and slow inclined 
plane 



-Paper mache 

-Growing plants from seeds 

-Cutting 

-Freezing 

-Heating 

-Rolling 

-Twisting 

-Frosting 

-Jello 

-Butter 

-Cakes 

-Paint mixing 
-Sinking and floating 
-Color macaroni 
-Play dough 



Objective 2 - 
Social Knowledg e: 
(World of work and 
roles of workers) 



-Books 

-Field trips 
-Fi 1ms 
-Visitors 
-Role-playing 
-Helpers in the 



-Community workers 
-School workers 
-Visiting patrolmen 
-Postman 



room 



Objective 3 - 
(Me Criterion 
Classification : 
Shifting to a Second 
Criterion Among an 
Array of Objects 
(grouping shifting 
from one criterion 
to another). 



-Color — blocks 

-Shape 

-Size 

-Texture 

-Tone 

-Utility 

-Smell 

-Taste 

-Calendar 



-Sorting 

-Attendance — number of girls 
-At tendance — number of boys 
•Putting toys away 
-Doll house 
•Doll dishes 



Sub Skill for 
Objective 3 - 
Conservation of 
Number by One- to- 
One Comparison 
(gross comparison 
between collections; 
comparisons by one- 
to-one correspondence) 



-Collections — rearrange- 
ment of 

-Lunch activities 
-Setting table 

-Matching 
-Calendar 
-Passing any thi ng 
-Weather 



-Ge tt ing coats 
-Right boot 
-Pouring activities 



9 
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(MECEP — PRESCHOOL Cent.) 



Type of Activity 


Activity Examples 


UDjective *f 
Seriation: 
Relations Among 
Transitive Relation- 
ships (seriation — 
comparing and arranging 
things according to a 
given dimension by 
transitive relations) 


—Length 
-Height 
-Weight 

-Shades of color 
-Hardness 
-Softness 
-Cuisena i re rods 
-Block tower building 
-Texture activities 


Objective 5 - 
Temporal Ordering: 
of Three or Four 
Events (Structuring 
i line / 


-Show and tell -Growth stages 
-Story — book -Finger plays 
-Role-playing -Farmer in the Dell 
-Science experiments -Audio-visual materials 

va lenaar 
-Preparation art f lunch, 

cleanup home bound 


Objective 6 - 
Expressive Language: 
Labeling 


-Naming pictures in storybook 
-Naming items in catalogues 
-Naming objects in house 
-Naming items in classroom 


Objective 7 - 
Expressive Language: 
MLU (Mean Length of 
Utterance) 


-Retelling a story 

-Expounding child's sentence 
(i.e., apple — eat apple — 
I eat apple — I eat an apple 


Objective 8 - 
Expressive Language: 
Semantics 


-Flannel board stories 
-Language stories 
-Emphas iz ing spec i f ic 
-Grammatical structures: 

S LtcH AS 1 f\ & . OAS £ t" PT1QP . 

personal pronouns and 
copulas (verb "to be") 
and descriptors 


Objective 9 - 
Expressive Language; 
Plot Extension 


-Completing unfinished sentence 
-Adding endings to stories 
-Drawing inferences 



17 
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(ME CEP — PRESCHOOL Cont.) 



Type of Activity 


Activi 


ty Examples 


Objective 10 - 


-Art work 


-Lacing 


Fine Motor Activities: 


-Writing on the board 


-Weaving 


Eye-Hand Coord i na t i on 


-Finger painting 


-Chalkboards 


(use of classroom 


-Folding „ 


-Flannel boards 


tools and materials — 


-Stirring pudding 


-Clay 


cutting, pasting, 


-Pegboards 


-Sand box 


tearing) 


-Pouring 


-Water play 




-Geoboards 


-Spreading peanut butter 




-Puzzles 


-Coats — button and zippers 




-Cui senaire rods 


-Clean up time 




-Sorting beads and buttons 


-Finger plays 




-TRY 


-Using musical instruments 




-Building blocks 




Objective 11 - 


-Game s — s t r a igh t 1 i ne 


-Counting days till 


Topological Relation- 


-Role-playing 


-Finger plays 


ships Concerning Linear 


-Manipulation of Object 


-Bear hunt 


Order (Structure of 


(rods, blocks, toys) 


-AAA 


Space) 


-Poetry 


-Ten Little Indians 




-Prose 




Objective 12 - 


-Line drawings 


-Pegboards 


Copying of Specific 


-Sand drawing 


-Geoboards 


Shapes 


-Paper cutting 


-TRY 




-Cookie cutting with clay 


-Writing chalkboard 




-"Simon Says" 


-Directed copying activity 




-Tracing 


-Pantomine 




-Rubbing 


-Exercises 


Objective 13 - 


-Rhythms 


-Johnny works with one 


Gross Motor Coordination; 


-Dancing 


hammer 


(large body movements, 


-Jungle gym 


-Bear hunt 


climbing, walking, 


-Free play activities 


-Acting out Mother Goose 


rolling) 


-Balance beam 


rhyme 




-Mats — tumbling 


-Rhythm Estamae 




-Play all equipment 


-Dodge ball 




-Jumping jiminy 


-Balls and skateboard 




-Jump roles — forming 


-Play house 




circles with activities 


-Roller skates 




-Jumping Jacks 


-Snowman activities 




-Duck Duck Goose 


-Up the steps 




-Squirrel in tree 
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TABLE D.l. HWOBR OF TUBS MECEP TEACHERS EMPLOYED LAHGOAGE 
PRODOCTIOR/EHHANCEMENT TECHNIQUES ST TIME PERIOD AND TOTAL 
CLASSROOM OBSERVATION FOR BACH SITE, JANUARY, 1992. 



Thirty-Minute Period 








c 


I T E * 








T,anpua2£ Production/ 
Enhancement Techniques 


1 


2 


3 


4 


5 


6 


7 


8 


9 


A - First 


















18 


Open Ended 


1 1 


ZD 


to 


I J 


30 


19 


s 


J 


Closed Ended 


14 


27 


C C 


1 C 


17 


12 


7 


Q 




Exact Statement 


6 


10 


13 


8 


14 


13 


6 


6 


7 


With Extension 


6 


6 


5 


7 


8 


18 


6 


6 


13 


B - Second 


















22 

tm Mm 


Open Ended 


7 


22 




i i 


7 


10 


7 


A 
-w 


Closed Ended 


52 


24 


51 




11 


7 


A 
H 


ft 
o 


1 7 


Rvart Statfiment 


s 


9 


3i 


12 


8 


10 


7 


7 


26 


With Extension 


7 


6 


1 


4 


0% 

2 


7 


4 


5 


13 


C - Third 




















Open Ended 


2 


12 




A 
** 


28 


25 




14 


12 


Closed Ended 


2 1 


1 / 


79 




21 


12 


16 

A \* 


13 


15 


Exact Statement 


3 


5 


40 


3 


8 


20 


13 


13 


8 


With Extension 


4 


3 


7 


4 


14 


17 


7 


14 


3 


D - Fourth 


















8 


Open Ended 


0 


16 


9 


6 


23 


18 


4 


5 


Closed Ended 


11 


19 


52 


43 


19 


12 


12 


10 


21 


Exact Statement 


0 


Q 

7 


c 

J 


7 


16 


18 


i i 


10 


12 


With Extension 


2 


5 


1 


4 


7 


12 


5 


5 


14 


E - Fifth 




















Open Ended 


2 


15 


23 


20 


29 


20 


7 


12 


27 


Closed Ended 


22 


20 


50 


35 


14 


16 


3 


5 


37 


Exact Statement 


2 


8 


8 


9 


13 


18 


4 


7 


17 


With Extension 


2 


3 


4 


0 


12 


18 


6 


10 


8 


TOTAL 
















83 


229 


Questions 


142 


187 


441 


239 


199 


151 


69 


Restatements 


40 


64 


115 


58 


86 


151 


69 


83 


121 
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